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ABSTRACT 
 
 
Sri Wulandari (2019):  The Correlation between Students’ Self-Efficacy and 
Their Writing Ability at State Vocational High School 
1 Tandun. 
 
The purpose of this study is to find out the correlation between students’ 
self-efficacy and their writing ability at state vocational high school 1 Tandun. 
This research is a correlation research. The population of research was all the 
tenth grade students of State Vocational High School 1 Tandun with total 196 
students and the sample were 49 students taken using simple random sampling. In 
collected the data, the researcher used two techniques that are questionnaire was 
used to measure students’ self-efficacy and test was used to determine their ability 
in writing descriptive text. The researcher used Pearson product moment 
correlation coefficient through SPSS 23.00 to analyze the data. The result of this 
research shows that sig.(2- tailed) value is 0.047. It can be said sig.(2-tailed) value 
smaller than 0.05 (0.047<0.05). It means that null hypothesis (Ho) is rejected 
while the alternative hypothesis (Ha) is accepted. The value of correlation 
coefficient (r) is 0.285. In conclusion, there is a significant correlation between 
students’ self-efficacy and their writing ability at State Vocational High School 1 
Tandun.  
    
Key Words: Correlation, Self-Efficacy, Writing Ability. 
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ABSTRACT 
 
 
Sri Wulandari (2019):  Hubungan antara Efikasi Diri Siswa dan 
Kemampuan Menulis Mereka di Sekolah Menengah 
Kejuruan Negri 1 Tandun. 
 
Tujuan dari penelitian ini adalah untuk mengetahui hubungan antara 
efikasi diri siswa dengan kemampuan menulis mereka di SMK Negeri 1 Tandun. 
Populasi pada penelitian ini adalah seluruh siswa kelas sepuluh SMK Negeri 1 
Tandun dan sampel penelitian ini adalah 49 siswa yang diambil dengan 
menggunakan simple random sampling. Dalam pengumpulan data, peneliti 
menggunakan dua teknik diantaranya teknik kuesioner yang digunakan untuk 
mengukur efikasi diri siswa dan tes menulis yang digunakan untuk menentukan 
kemampuan mereka dalam menulis teks deskriptif. Peneliti menggunakan rumus 
Pearson Product Moment Correlation Coefficient melalui program SPSS 23.00 
untuk menganalisa data. Hasil dari penelitian ini menunjukkan bahwa nilai sig.(2-
tailed) adalah 0.047. Dengan demikian, dapat dinyatakan bahwa nilai sig.(2-tailed) 
lebih kecil dari 0.05 (0.047<0.05). Ini berarti hipotesis null (Ho) ditolak sementara 
hipotesis alternative (Ha) diterima. Nilai koefisien korelasi nya adalah 0.285. 
Kesimpulannya terdapat hubungan antara efikasi diri siswa dan kemampuan 
menulis mereka di SMK Negeri 1 Tandun   
    
Kata Kunci: Hubungan, Efikasi diri, Kemampuan menulis. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the problem 
Writing is one of the four language skills. Writing is one of the 
important skills in a language that should be mastered by all students. By 
mastering writing skill, students can measure their language proficiency. In 
line with this idea, Hashemnejad (2014) stated that writing is the major tool 
that can be used by the students to show their ability in target language. 
According to Nunan (2003) writing is the mental work to inventing ideas, 
thinking how to express them, and organizing them to statements or 
paragraphs that will be clear to a reader. So, the students need to master 
writing skill because it can be used as a tool to communicate with others and 
to express their feelings or ideas through written form.  
However, for some students, writing is a difficult subject and students 
dealing with many challenges in producing good writing as stated by Harmer 
(1992) for most EFL learners, English writing looks very challenging. To 
produce a good writing, students should mastering and involving linguistic 
components. According to Harris (1996), there are five linguistic components 
of writing namely, content, form, grammar, style, and mechanics. But, in the 
process of writing students involves not only linguistic components but also 
non-linguistic components such as psychological factors. 
McLeod (1987) said that writing is a combination of emotional and 
cognitive processes; however affective variable and attitude strongly influence 
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individual writing.  It means that in writing process, the writer not only 
involves linguistic components, but also involves affective component as 
psychological factors to support linguistic component in order to produce a 
good writing. Furthermore, McLeod (1987) highlights some affective 
components that can influence students writing, such as, writing anxiety, 
motivation, and beliefs. Beliefs here refer to students’ perception in their own 
abilities as writers or also called students’ self-efficacy as defined by Bandura 
(1997) which said that self-efficacy is people’s belief in their capabilities to 
carry out an action or complete a given task. Bandura (1997) said that self-
efficacy is a personal’s belief about his or her ability to achieve certain goals. 
Through self-efficacy students can judge their own ability to execute a certain 
action especially to achieve the learning outcomes such as writing outcomes. 
In other words, self-efficacy can be seen as an important affective component 
or psychological factor that can affect students writing ability.   
In Addition, Bandura (1997) states high and low self-efficacy can 
determine someone’s success and failure in carrying out a task. According to 
Stajkovic & Luthans (1998) students who have high self-efficacy will do the 
maximize efforts and this maximized efforts will lead them to achieve a good 
outcomes in learning. Meanwhile, students with low self-efficacy tend to give 
up before continuing an effort in learning and often fail. Shah et al (2011) 
believe that individuals who have a positive perception of themselves as good 
writers tend to like writing activities; they will give more effort during their 
writing process and increase persistence to produce good writing. On the 
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contrary, those who have negative perceptions or low self-efficacy will try to 
avoid writing activities and will complain more when given writing 
assignments. So, self-efficacy can be assumed as one of the psychology 
aspects that can affect someone in doing some performances. 
In Indonesia, English is taught in almost every level of education. 
Including State Vocational High School 1 Tandun, State Vocational High 
School 1 Tandun is one of the vocational high schools in Tandun, Rokan 
Hulu. State Vocational High School 1 Tandun is one of the schools that use 
Curriculum 2013 (K-13) in academic year 2018/2019. Curriculum 2013 (K-
13) provides writing as one of the skill in mastering English that must be 
taught and learned in senior high school or vocational high school. Based on 
Curriculum 2013 (K-13) writing in senior or vocational high school is taught 
based on the text based approach and the standard competencies of teaching 
writing in senior high school or vocational high school is to write the English 
text by using writing components such the students are able to identify the 
generic structure (identification and description) and language features (simple 
present tense, adjective, and action verb) of the text. Arranged and write the 
text by giving attention to grammar, spelling, punctuation, and vocabulary, 
which is credible and appropriate to the context of the text.  
By considering the standard competencies above, there are many 
aspects that must be mastered by the students in writing a good English text. It 
means, if the students could not master the aspects which are needed in 
writing skills, thus the goals of teaching writing do not run well.  
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Based on preliminary observation and interview conducted on 
February 18, 2019 in State Vocational High School 1 Tandun with Mrs. Tria 
Ningsih, S.Pd as English teacher of 10
th
 grade at state vocational high school 1 
Tandun, it clearly prove that some of the students still face the difficulties and 
problems in English especially in writing. Their capabilities were still very far 
from the expectation of Curriculum 2013 (K-13). Some of the students were 
still lack self-efficacy in writing and some of the students tend to avoid 
writing task because they think that writing was a difficult task. They were 
confused about how to develop their idea in order to make a good content of 
their writing, they did not know how to apply grammar in writing, and they 
lack of vocabularies. Whereas, at that school English subject is taught 3 hours 
in a week. The criteria of students’ minimum passing grade (KKM) of English 
subject in state vocational high school 1 Tandun is 76. The teacher said that it 
is the standard of descriptive text with the score 76 should be achieved by the 
students. The score descriptions based on the minimum passing grade of 
writing descriptive text are as follows: 
Table 1.1 
The Score Description Based on the Mininum Passing Grade of Writing 
Descriptive Text 
No. Score Level of Categories Aspects 
1. 85-100 Very Good The students are able to identify the 
generic structure (identification and 
description), and language features of 
descriptive text (simple present tense, 
adjective, and action verb), arrange and 
write descriptive text by giving attention to 
grammar, spelling, punctuation and 
vocabulary, which is credible and 
appropriate to the context very well. 
2. 76-84 Good The students are able to identify the 
generic structures (identification and 
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description),, and language features of 
descriptive text (simple present tense, 
adjective, and action verb), arrange and 
write descriptive text by giving attention to 
grammar, spelling, punctuation, and 
vocabulary, which is credible and 
appropriate to the context well. 
3. 65-75 Poor The students are less able to identify the 
generic structure (identification and 
description), and language features  of 
descriptive text (simple present tense, 
adjective, and action verb), arrange and 
write descriptive text by giving attention to 
grammar, spelling, punctuation and 
vocabulary, which is credible and 
appropriate to the context. 
4. -64 Fail The students are not able to identify the 
generic structure (identification and 
description), and language features of 
descriptive text (simple present tense, 
adjective, and action verb), arrange and 
write descriptive text by giving attention to 
grammar, spelling, punctuation and 
vocabulary, which is credible and 
appropriate to the context. 
 
According to Mrs. Trianingsih, S.Pd as the English teacher of the tents 
grade students at State Vocational Highc School 1 Tandun,  Some of students 
still could not pass the passing score. There were around 40% of students who 
could not pass the passing grade. 
One of the factors that cause the problem above is the low self-efficacy 
students have. Meanwhile Lavelle (2006)  states that students with high self-
efficacy will regard the hard writing task as challenge to be executed and try 
their best to finish the task by making productive use of their strategy. 
Therefore, the researcher is interested to do a research in order to find a 
correlation between students’ self-efficacy and their writing performance at 
State Vocational High School 1 Tandun. 
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In accordance with the preliminary observation which is done by the 
researcher at State Vocational High School 1 Tandun, the researcher found the 
following phenomena: 
1. Some of students are confused to develop their ideas to make a good 
content. 
2. Some of students are confused in applying grammar in writing. 
3. Some of students still have a lack of vocabulary. 
Based on the phenomena described above, the researcher is interested 
in investigating the problems above into a research entitled “The Correlation 
between Students’ Self-Efficacy and Their Writing Ability at State 
Vocational High School 1 Tandun”. 
 
B. Problem 
1. Identification of the problem 
a. What factors make students confused in developing ideas to make a 
good content for writing? 
b. What factors make students confused in applying grammar in their 
writing? 
c. What factors make students lack of vocabulary in writing? 
2. The Limitation of the problem 
In order to make problem more specific to be investigated, the 
researcher limits the problem of this research. The researcher focuses on 
students’ self-efficacy and their writing ability in writing descriptive text 
at State Vocational High School 1 Tandun. 
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3. Formulation of the problem 
Based on the background of the study above, the writer formulates 
the problems into the following question: 
a. How is students’ self-efficacy at State Vocational High School 1 
Tandun? 
b. How is students’ writing ability at State Vocational High School 1 
Tandun? 
c. Is there any significant correlation between students’ self-efficacy and 
their writing ability at State Vocational High School 1 Tandun? 
 
C. Objective and Significance of the Research 
1. Objective of the research 
This research aims at achieving the following objective: 
a. To find out how is students’ self-efficacy at State Vocational High 
School 1 Tandun. 
b. To find out how is students’ writing ability at State Vocational high 
School 1 Tandun. 
c. To find out whether there is significant correlation between students’ 
self-efficacy and their writing ability at State Vocational High School 1 
Tandun. 
2. Significance of the research 
a. The result of this research may be used as a reference for the next 
researchers and as the completion of the previous theory. 
b. The result of this research may be useful as the reference in conducting 
teaching-learning process related to writing activities for the teachers. 
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D. Reason for Choosing the Title 
There are several reasons why the writer is interested in doing this research. 
1. The problems are interested to be studied. 
2. The title of this research is not yet investigated by other previous 
researcher. 
3. The location of the research facilitates the writer to conduct the research. 
 
E. Definition of the Term 
1. Correlation  
According to Lodico, Spaulding, & Voegtle (2010) the 
correlational research is to measure two or more variables and examine 
whether there are relationship among the variables. However, in this 
research, “correlation” refers to the design of this research, is that to 
correlate between two variables (independent and dependent). Independent 
variable is referring to the students’ part of speech mastery, while 
dependent variable is referring to the students’ ability in writing recount 
text. In this research, the researcher wants to find out the correlation 
between students’ self-efficacy and their writing ability.  
2. Self-efficacy  
Self-Efficacy is students’ belief about their capabilities to achieve 
certain goals (Bandura, 1997). In this research, the researcher focuses on 
students’ self-efficacy in writing English. 
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3. Writing Ability 
According to Yeon (2009), writing ability is the ability to initiate 
and evolve ideas, then use certain revising and editing practices to develop 
them to maturity in given context. It means that, the students have to use 
some processes in writing and their ability in writing will be good. In this 
research, the researcher wants to investigate how well the students’ writing 
ability in writing descriptive text.  
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
A. Theoretical Framework 
1. The Concept of Writing 
a. The Nature of Writing 
Writing is one of four skills in English. As one of the skills in 
English, writing plays a role in expressing one's thoughts or feelings. 
According to Alfaki (2015) through writing, people can easily express 
or various ideas and thoughts to others, even writing can be used as a 
tool to persuade or convince others. Miller (2006) also added that 
writing can also be used as a means of communicating effectively with 
people you have never met by presenting your ideas or opinions about 
important or interesting information that you meet every day. 
Presenting ideas or opinions about important and interesting 
information through writing and your writing is read by someone else 
then you will begin to be widely known, that is why Miller says 
writing can change your life.  
Although it looks interesting, most people think writing is a 
difficult thing. This opinion is supported by Flynn and Stainthrop 
(2006) who say that writing is a human communication tool that 
represents language through writing or recording signs and symbols in 
the form of very complex tasks. However nothing is too difficult in this 
world. Everything that looks difficult will be easier with effort, 
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practice, and learning. So does writing. People who think writing is 
difficult is probably caused by a lack of motivation in writing, but if 
they want to try more, practice, and have a willingness to write 
seriously, surely writing will be very easy and fun.  
Langan (2006) argues that writing is a process of creating 
something through several quite complicated steps, but if you want to 
understand and practice, writing will be easy to master. He concluded 
that writing is a skill that everyone can learn by practicing. Pertaining 
to Langan’s opinion, Miller (2006) explains that writing is a skill that 
can be learned by anyone who wants to take a problem and who wants 
to fail and then rises to success. Miller added successful writing will 
certainly take time and effort, but you will get a very expensive 
satisfaction after successfully completing it. 
Based on the explanation above, it can be concluded that 
writing one of the English skills is not easy but can be learned by 
practicing for everyone including students. Students must practice their 
writing skills to master writing well, because writing can improve 
students' English skills. Sukma (2015) mentions that writing exercises 
can help students increase their vocabulary and that it must also 
increase their abilities in grammar. 
b. The Component of Writing 
To produce an effective writing, there are several components 
of writing that students have to know and master. Harris (1996) points 
out that there are five writing components, they are: 
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1) Content 
According to Harris (1996) content is place where the idea 
expressed. In line with this, Heaton (1989) says that content is a 
part where writers must think creatively to develop ideas into a 
writing. In content, writer has to pay attention to relevance, clarity, 
originality, logic of writing. 
2) Form 
Form is the organization of the content. Organization requires the 
writer to know about paragraph, topic and supports, cohesion and 
unity. 
3) Grammar 
Kane (2000) states that our language arranged by the rules of 
grammar. Grammar also has an important role in producing good 
writing. In grammar, writers or students should master the rules for 
verbs, agreements, articles, pronouns, and etc. It can help them to 
arrange their words become sentences and finally produce a 
meaning.  
4) Style 
Style talks about how the author gives a certain sense of writing 
through the selection of structures or lexical items (Harris, 1989). 
5) Mechanics 
Harris (1996) points out mechanic as the use of the graphic 
convention of the language. Meanwhile Kane (2000) says that 
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mechanic refers to how words are spelled on the paper. Briefly, 
mechanic is the component of writing that contain of spelling, 
punctuation, handwriting, and etc. 
In line with the above ideas, Hughes (2003) also says that 
grammar, mechanics, form, and style are the components of writing. 
However, Hughes (2003) adds vocabulary as a component of writing. 
The key to creating good writing is mastering many vocabularies. 
When a writer or students has mastered a lot of vocabulary it will be 
easy for them to create a good writing. They can choose or use the 
right words that are suitable to the topic they want to write. 
c. The Process of Writing 
Writing is not just an activity of combining words into 
sentences to form a paragraph. But writing is an activity connecting 
words into sentences and forming a paragraph that has a clear meaning 
to be understood by the reader. To produce clear and meaningful 
writing, there must be several steps or processes that must be mastered 
in writing. Langan (2006) in his book English Skills mentions that 
there are four steps in writing process, namely: 
1) Prewriting 
Prewriting is the process by which writers begin their writing 
activities, start thinking about the ideas they will develop into 
writing. But in the prewriting stage, often writers experience 
problems in determining the topic of writing or developing ideas. 
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For example, the author finds it difficult to find interesting ideas or 
topics to write or even after writing a few sentences, the author 
still has difficulty in determining what sentence will be written 
next, what interesting words to use, where will this writing be 
leads, etc. Therefore, Langan (2006) implies five techniques that 
will help writers to think about and develop a topic and get words 
on paper.  
a) Free-writing.  
Langan said that free-writing is a way to resolve mental 
obstacles about writing. With this technique, writers can be 
more relaxed in writing and can familiarize themselves with 
the act of writing. Meanwhile Miller (2006) argues that free-
writing is a technique that will help writers to focus on what 
they want to write. In line with this idea, Syafi’i (2017) also 
states that free-writing is write freely activity about topics that 
will be developed by the writers that aims to focus on subject 
matter of writing. According to him, there are several 
procedures that writers should follow in free-writing activity, 
such as write the topic at the top of the page or paper, write as 
much as the writer can think about the topic chosen until the 
writer finds the ideas intended, after finding several ideas, 
reread what you have written and circle the main ideas that 
you think are interesting, the last procedure is to take main 
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ideas that have been circled and then re-develop these ideas 
with free writing techniques.  
b) Questioning 
  In the questioning technique, the author poses as many 
questions as possible about the subject of writing to obtain 
ideas or details of the topic. The questions asked include 
Why? When? Where? Who? How? In what ways? (Langan, 
2006) 
c) Making a List or Brainstorming 
  Miller (2006) argues that brainstorming is the activity of 
making a list of ideas or details related to the subject matter of 
writing. He mentioned several procedures that can be done in 
brainstorming. First is taking a pen or pencil and a piece of 
paper or maybe you can replace it by opening a word page on 
a computer, set a clock or timer for about 15 minutes, 
concentrate on the subject of your writing, ask yourself what 
do you know about the subject of your writing, then write 
down the answer, when an idea comes up writing the idea as 
fast as you can, don't think about any errors because you can 
justify it later, stop writing when the timer stops, take a few 
minutes to read what you have written, and the last one marks 
useful or interesting ideas using colored markers. After 
following these steps you can continue writing, but if you 
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don't feel confident to continue writing, you can brainstorm 
again or rest for a while. 
d) Clustering (Mapping) 
  Clustering or mapping is a technique in prewriting that will 
greatly help people who like to think visually. This technique 
can be started by writing the subject matter in the middle of a 
blank paper. Then, put ideas or details that appear in your 
mind in a box or circle around the subject then line drawings 
to connect them to each other and connect them to the subject. 
Therefore, in clustering the writer uses lines, boxes, arrows, 
and circles. (Langan, 2006) 
e) Outlining 
According to Syafi’i (2017) an outline is a blueprint or plan 
for a paragraph. In an outlining, you have to think carefully 
about the main point you are write and the supporting points 
in the order in which you plan to write about them. In fact, 
outlining is good way to see if you need to do more 
prewriting.  
2) Writing a First Draft (Drafting) 
Drafting means compose your ideas or details about the topic you 
write. Miller (2006) states that drafting is the activity of writing 
ideas on paper or screens so you can work with them. Syafi'i 
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(2017) introduces six processes to write a first draft or drafting, as 
follows: 
a) Write down who will be your audience and the purpose of 
your writing. 
b) Write down the topic sentence and underline it. 
c) Make blank spaces. These blank spaces will allow you to add 
more details, information, examples, etc., in order to make 
you easy to develop your points. 
d) Write your paragraph, following your outline as closely as 
possible. 
e) Do not worry yet about grammar, punctuation, or spelling. 
f) If you hit a snag while writing, do not worry! Just leave a 
space or a line; it can be filled in later on. Also, while you are 
writing about one major point, the idea for another major 
point may come up in your mind, and if it happened, do not 
forgetting it! Jot it down in the margin of your paper near 
where it belongs.  
3) Revising 
After drafting, the next step that the writer has to do is revising. 
Langan (2006) mentions that the means of revising is rewrite a 
paper; recast what has been done, in order to make it stronger. He 
also gives some quick hints that can help make revision easier.  
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a) Set your first draft. 
b) Work from typed or printed text, make double-spaced as a 
room to handwrite changes later.  
c) Read your draft aloud. Hearing how your writing sounds will 
make you understand about the problem of the meaning and 
the style of the writing. 
d) Last, write additional thoughts or comments.  
4) Editing  
Editing is also known as proofreading. Syafi’i (2017) tells us that 
at this stage, you are required to correct grammatical errors, 
sentence structures errors, spelling errors, and punctuation errors. 
He suggests 4 ways to check all the errors mentioned above, as 
follows: 
a) Check over each sentence to deliver your meaning for 
correctness and completeness and do not forget to check 
choppy or run-on sentences. 
b) Check over each sentence for a subject and a verb, subject-
verb agreement, correct verb tenses, word orders-both local 
and global errors. 
c) Check the mechanical errors. 
d) Change the word choices as necessary. 
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d. Genre of Writing 
There are several types or genres in writing. Pratama (2012) 
divided writing into several genres below: 
1) Narrative 
The genre of narrative is one of the most commonly read, because 
narrative has been and continues to be such a popular genre. Nadel 
and Langan (2008) state that narrative texts tell about an event or 
several events that are interrelated and happened in the past. Like 
most texts in English, narrative text also has its own generic 
structure and language features. Zumakhsin and Muraichah (2013) 
show there are four generic structures and there are five language 
features used in narrative texts. Generic structures consist of 
orientation, complication, resolution, and coda. For the language 
features, narrative text focus on specific participants, used action 
verbs, used simple past tense, used adjectives and adverbs 
extensively, and used connectors of time.  
2) Recount 
Recounts are sequential texts that do little more that sequence a 
series of events. Knapp (2005) mentions that recount is an activity 
to write a record of events in the past where the events are written 
in chronologically order according to time and place settings and 
using a number of conjunctions. Generic structures of recount text 
consist of orientation, record, and reorientation. The most specific 
  
 
20 
characteristics of recount text are use simple past tense and the 
existence of series of events such as, then, the next event is..., after 
that, etc. 
3) Analytical Exposition 
Analytical exposition is one classified type as hortatory exposition 
in text genre in which analytical exposition text try to influence the 
reader by presenting some arguments to prove that writer’s idea is 
important. The generic structures of analytical exposition text are 
thesis, arguments, conclusion in which the thesis is repeated or 
reiterated. Emotive words such as innocent, terrible, dangerous, 
etc. are the main characteristic of exposition text. 
4) Description 
The genre of describing is one of the most widely used genres 
across all of the learning areas. According to Depdiknas (2004) 
descriptive text is a kind of text that aim to describe a particular 
thing, animal, person, or other. In addition, Callaghan (1998) 
stated that a descriptive writing creates a clear impression of 
person, place, or thing. According to Pardiyono (2007) Descriptive 
text consists of two generic structures, identification and 
description. Identification is the part of paragraph that introduces 
the character and identifying the subject and object to be 
described. Description is the part of paragraph that describes the 
character, qualities, shapes, smell, size, etc of an object. For the 
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language features, descriptive text usually used adjectives and 
compound adjectives, linking verb, and present tense. Alawi 
(2011) examines three kinds of descriptive text such as, describing 
people, place, and things. In describing people on descriptive text, 
you might use identification, an impression about the people you 
will describe and character sketch.  
In this study, researcher used descriptive text as the type of text 
that will be used when giving writing task to students. The reason why 
the researcher choose recount is because recount texts were taught to 
first grade high school based on the Indonesian curriculum 2013. This 
text is also considered to have simple language features, so students 
will not be burdened to do so. 
e. Writing Ability 
Ability is the capacity of an individual to perform various tasks 
to achieve certain goals. According to Yeon (2009), writing ability is 
the ability to initiate and evolve ideas, then use certain revising and 
editing practices to developed them to maturity in given context. It 
means that, the students have to use some processes in writing and 
their ability in writing will be good. Furthermore, Graham and Perin 
(2007) state that writing ability is the ability obtained through teaching 
and learning process. Students’ writing ability can be improved by 
fostering their interest, motivation and enjoyment for writing, through 
technology 
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Therefore, it is clear that a person will not be able to write if 
he/she has never learned and taught to write, even he/she will not be 
able to write in his own original language if he has never learn. In line 
with this idea, Brown (2003) said that students learn to write if they are 
literate members of the society and usually only if someone teaches us.  
From the explanation above, it can be concluded that writing 
ability is the ability to express ideas, thoughts, and feeling through 
writing. Writing ability is obtained through learning.  
f. Writing Assessment  
Assessment is one way to measure student's ability to achieve 
something. There are many types of assessments that can be used to 
measure students' abilities. This type of assessment must be used 
according to the subject to be assessed. The methods used in the 
assessment vary. As for assessing students' speaking abilities, tasks 
that can be given as forms of assessment are like directed response 
tasks, questions and answers, interviews, oral presentations, etc. Same 
as speaking, in assessing students' writing ability there are also various 
ways that can be done. The purpose of assessment is to know students’ 
score in writing and in this research, writing assessment is used to 
determining students' score in descriptive text. 
According to Brown (2004) there are three scoring methods for 
responsive and extensive writing, namely holistic scoring, primary trait 
scoring, and analytic scoring. Weigle (2009) states that in holistic 
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scoring, each writing or script made by students is read quickly by the 
teacher and then assessed based on the rating scale or the scoring 
rubrics that outlines scoring criteria.  
Primary trait scoring is a scoring method where scores are given 
based on the effectiveness of the text in achieving one goal. For 
example, if the purpose or function of an essay is to persuade the 
reader to do something, the high or low scores will be based on the 
accomplishment of the purpose or function. Meanwhile analytic 
scoring is a method of evaluating written text that sets individual 
scores to separate aspects of writing. Each writing aspect or criteria is 
scored on a different descriptive scale and given a numerical value. 
Hughey, et al (1983) imply five aspects or categories of evaluation in 
analytic scoring such as content, organization, vocabulary, language 
use, and mechanics.  
In this research, the researcher used analytic scoring for 
assessing students’ ability in writing descriptive text.  
2. The Concept of Self-Efficacy 
a. The Nature of Self-Efficacy 
Self-efficacy is known as a person's belief in their innate ability 
to achieve something. Bandura (1997) defines self-efficacy as personal 
judgment of personal capabilities. He further explained that self-
efficacy is people's belief in their capabilities to organize or carry out 
an action to achieve a goal set or complete a given task. Maddux 
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(2000) says that self-efficacy is a person's belief in what he can do 
with the skills he has under certain conditions. According to him, self-
efficacy is not related to a person's ability to carry out specific and 
trivial motoric actions, but self-efficacy is related to one's belief in the 
ability they have to coordinate or accomplish something or a difficult 
and challenging task.  
Self-efficacy certainly also has an influence in the area of 
academic achievement. Pajares (1996) said that self-efficacy has a 
connection in the academic field where self-efficacy will be a 
prediction of academic performance. The opinion from Pajares if 
viewed more has connection with the opinion of Bandura (1997) which 
classifies self-efficacy into two categories, high self-efficacy and low 
self-efficacy. Bandura believes that people who have high self-efficacy 
tend to have high self-motivation to do certain tasks, even difficult 
tasks. Those who have high self-efficacy are not afraid of failing to 
perform tasks. Instead, they will try hard to avoid failures that might 
occur.  
On the contrary, those who have low self-efficacy will always 
avoid tasks that they consider too difficult. When they do difficult 
tasks, they are busy thinking about the shortcomings they have, the 
obstacles they will face, and all the results that can harm them. They 
will not want to make more effort in doing certain tasks and will give 
up very easily. So that is how self-efficacy will affect someone in the 
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academic field. Students with high self-efficacy will not complain if 
given a task even though the task is difficult. They will try their best to 
complete the task and have great motivation to prevent the difficulties 
they might get when working on a task. For students who have low 
self-efficacy, they will complain more and give up too easily if given a 
task that they think is difficult. They are already afraid of failure even 
though they haven't started yet. This reason makes Pajares say that 
self-efficacy can be a predictor of academic performance. Those who 
have a great sense of self-efficacy will produce great results in the 
academic field, while those who do not believe in their self-efficacy 
will produce poor performance. 
b. The Sources of Self-Efficacy 
Sources of self-efficacy are things that influence the 
development of self-efficacy in a person; Bandura (1997) explains 
there are 4 sources of self-efficacy, namely: 
1) Enactive Mastery Experience 
Enactive mastery experience is the most influential source of 
efficacy. Enactive mastery experience talks about success and 
failure that have an effect on one's beliefs about personal efficacy. 
Bandura said that successes can build strong belief in one's 
personal efficacy, but a failure can destroy that belief, especially if 
failure occurs before a sense of efficacy is firmly established. 
Besides that, if someone is accustomed to obtaining success easily, 
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they will perceive themselves to have high abilities but they are 
very easily discouraged when they fail. So the point is that success 
experiences can build strong self-efficacy or strong beliefs about 
the abilities possessed in a person, but an experience of failure can 
undermine that trust at any time. Therefore, the experience of 
success achieved must be through a difficult process, for example 
by accepting challenging tasks under difficult circumstances. 
Because only the experience of success is achieved in a difficult 
way that can develop or strengthen one's belief in personal efficacy 
or s elf-efficacy. 
2) Vicarious Experience 
Vicarious experience is the next source of self-efficacy. In this 
source, people try to find information about their abilities through 
modeling techniques. What is meant by modeling techniques in 
this case is that someone judges their self-efficacy or ability by 
looking at the achievements received by others. The key word from 
this source is 'similarity', meaning that if the person sees someone 
who is similar to him in achieving something he will think that he 
can also succeed in a similar task. Similarly, seeing the failure of 
the same person regardless of the effort they show will cause a 
decrease in their self-efficacy. Vicarious experience ensures that a 
person's elf-efficacy is influenced by the same model. Therefore, if 
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the models are different from themselves, then belief of self-
efficacy is not much influence. 
3) Verbal Persuasion 
As a source of self-efficacy, verbal persuasion discusses 
suggestion, exhortation, or persuasion in building one's trust in 
personal efficacy. The persuasion can be positive and negative. 
Positive persuasion in the form of verbal encouragement given to 
someone by ensuring that he or she has the ability to complete the 
task given even though it is a difficult task. This encouragement 
will make someone make a hard and big effort to complete the 
hardest task given. This certainly affects the development and 
improvement of their self-efficacy. On the contrary, negative 
persuasion will reduce a person's self-efficacy and if someone fails 
to do a task, they tend not to want to try to complete the task again. 
4) Psychological and  Affective Stage 
Emotions such as stress, anxiety, and fatigue can affect self-
efficacy. These emotions can indicate a person's success or failure 
in carrying out a task. When someone fails to do an assignment and 
they will experience stress, anxiety, fatigue. For people who think 
these emotions are a normal reaction experienced by everyone, 
their self-efficacy will increase. However, for those who consider 
anxiety, fear, and fatigue to come from personal incompetence, 
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then this will reduce their self-efficacy. That's how emotional or 
psychological factors affect self-efficacy. 
c. Four Major Process of Self-Efficacy 
According to Bandura (1997) human functioning is governed 
by self-efficacy through four main processes. They are: 
1) Cognitive Process 
The belief in self-efficacy in the cognitive process refers to human 
purposive behavior. Purposive behavior is human behavior that 
sets life goals that will be realized in the future. Setting these goals 
is certainly influenced by self-assessment of ability. The stronger 
the perceived self-efficacy, the higher the goal set by someone in 
terms of the difficulty of the goal and they will be committed to 
realizing the goals they set. 
2) Motivational Process 
Self-efficacy beliefs play an important role in the cognitive 
regulation of motivation. Most human motivation is produced 
cognitively. In cognitive motivations, people motivate themselves 
and train themselves to act anticipatively with the various kinds of 
training they do. They form beliefs about what they can do. They 
anticipate the possibility of positive and negative results from the 
efforts they have made. In addition they also set goals for 
themselves and think of actions that need to be taken to realize 
these goals and try to avoid the difficulties that might occur. 
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3) Affective Process 
The mechanism of self-efficacy also plays an important role in the 
affective domain. People's beliefs in their ability to deal with a 
problem affect how much stress and depression they experience in 
threatening or difficult situations, and their level of motivation. 
People who believe that potential threats are unmanageable view 
many aspects of their environment as fraught with danger. They 
tend to increase the severity of possible threats and worry about 
things that are rare. 
4) Selection Process 
Selection process refers to one's efforts in choosing an 
environment that will shape their destiny. In choosing the 
environment, people will be able to determine what they will be. 
These choices are influenced by beliefs about personal abilities. 
Confidence in self-efficacy can play a key role in self-development 
through the process of choice. People avoid activities and 
environments that they believe exceed their abilities, but they will 
choose a social environment that they think is appropriate to their 
abilities and they are able to handle it. 
d. The Dimension of Self-Efficacy 
Self-efficacy is divided into several dimensions that have 
important performance implications. Bandura (1997) states that there 
are three dimensions of self-efficacy, as follows: 
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1) Level or Magnitude 
The level or magnitude of self-efficacy depends on the level of 
difficulty of a particular task. The self-efficacy of each different 
individual may be limited to a simple task, extending to a 
moderately difficult task, or even reaching the most difficult task. 
People who have strong self-efficacy believe that they can 
complete difficult tasks and for people who have weak self-
efficacy believe that they can only complete simple tasks. 
2) Generality 
The generality of self-efficacy is related to people who judge 
themselves capable in various activities or only in certain areas of 
function. There are people who think that they can achieve their 
goals only under certain conditions, while others consider 
themselves capable of achieving the same goal but under different 
conditions. Assessment related to the domain of activity and this 
situational context will reveal patterns and levels of generalization 
of people's beliefs in their efficacy. 
3) Strength 
Strength refers to the firmness of one's belief that he can do certain 
tasks given. People with weak self-efficacy will be easily disputed 
by experiences that are not necessarily true. While people who 
have strong beliefs with their abilities will continue to strive or will 
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continue to survive with their efforts to complete a given task 
despite there are many difficulties and obstacles. 
e. The Dimensions of Writing Self-Efficacy 
Zumbrunn et al. (2012) in her study entitled “Dimensions of 
Self-Efficacy for Writing” has developed three classes of activity that 
consistently involved in the act of writing. These three classes activity 
are called as the dimensions of self-efficacy for writing and will be a 
guide in measuring students’ self-efficacy. The dimensions of self-
efficacy for writing that examines by Zumbrunn et al. are as follow: 
1) Ideation 
The first dimension of writing self-efficacy is writers’ beliefs about 
their abilities to generate ideas or their ideation. Without ideas, 
writing cannot proceed. So ideas are important dimensions that can 
affect all other parts of writing. Ideation items as the first 
dimension of self-efficacy here will focus on availability, quality, 
and ordering of students’ ideas. 
2) Conventions 
The second dimension of writing self-efficacy is conventions. 
Conventions refer to a set of generally accepted standards for 
expressing ideas in writing in certain languages. In English these 
would include agreed-upon ways to spell, punctuate, capitalize, 
and structure sentences. Briefly, writing conventions will focus on 
writing mechanics such as spelling, punctuation, and grammar. 
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3) Self-Regulation 
Having great ideas of writing and mastering writing’s conventions 
is very important for writing but not enough to produce a perfect 
writing. Self-regulatory skills are also needed to produce a good 
writing. Without self-regulatory skills, writing will be difficult and 
tedious. Self-regulatory skills are needed not only to produce 
productive ideas but also to manage the anxiety and emotions that 
can accompany writing. 
3. The Relationship between Self-Efficacy and Writing 
In the process of writing, students need two component namely 
linguistic and non-linguistic components. There are five linguistic 
components to produce a good writing as stated by Harris (1996) such as, 
content, form, grammar, style, and mechanic. Furthermore the students 
also involve non-linguistic aspect. McLeod (1987) said that writing is a 
combination of emotional and cognitive processes; however affective 
variable and attitude strongly influence individual writing.  It means that in 
writing process, the writer not only involves linguistic components, but 
also involves psychological factors to support cognitive component in 
order to produce a good writing. Furthermore, McLeod (1987) highlights 
some affective components that can influence students writing, such as, 
writing anxiety, motivation, and beliefs. Beliefs here refer to students’ 
perception in their own abilities as writers or also called students’ self-
efficacy as defined by Bandura (1997) which said that self-efficacy is 
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people’s belief in their capabilities to carry out an action or complete a 
given task. In other words, self-efficacy can be seen as an important 
affective component or psychological factor that can affect students 
writing ability.  
Bandura (1997) states high and low self-efficacy can determine 
someone’s success and failure in carrying out a task. Therefore, Pajaraes 
and Johnson (1993) as stated in Wening (2016) belief that self-efficacy 
can be a prediction of academic achievement. So, from the theory of 
Bandura (1997) and Pajares and Johnson (1993), it can be concluded that 
the high and low self-efficacy students have can be a tool to predict how 
well their writing ability to produce a good writing. Regarding to this idea, 
Shah et al (2011) believe that individuals who have a positive perception 
of themselves as good writers tend to like writing activities; they will give 
more effort during their writing process and increase persistence to 
produce good writing. On the contrary, those who have negative 
perceptions or low self-efficacy will try to avoid writing activities and will 
complain more when given writing assignments. 
So, self-efficacy is believed as one of the psychology aspects 
affecting people belief about their ability to do an action such as writing. 
 
B. Relevant Research 
To avoid misunderstanding and plagiarism in this study, the researcher 
included several previous studies that are relevant to this study. These studies 
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have been resulted in finding out the relation between self-efficacy and writing 
ability.  
The first research was done by Mahyudin, Elias, and Fauzi (2014) 
entitled “The Relationship between Students’ Self-Efficacy and Their English 
Language Achievement” A descriptive correlation study was conducted on 
1.146 students from eight secondary school in Petaling, Selangor. The finding 
shows that 51% of students had high self-efficacy while 49% showed low self-
efficacy. Correlation analysis showed positive correlations between several 
dimensions of self-efficacy that is, academic achievement efficacy; other 
expectancy beliefs  and self-assertiveness with academic performance in 
English language.  
The second research was conducted by Shah e al. (2011) entitled “Self-
Efficacy in the Writing of Malaysian ESL Learners”. The research design of 
this research was correlational research. The findings of this research confirm 
that there is a significant correlation between writing self-efficacy and writing 
performance in English. The finding showed a large significance positive 
correlation between writing self-efficacy and writing performance in English.  
Other research was also done by Chea and Shumow (2014). The tittle 
of the research is “The Relationship among Writing Self-Efficacy, Writing 
Goal Orientation, and Writing Achievement”. Research design of this research 
was correlational research. The findings of this research also shown that 
writing self-efficacy has a significant positive correlation with writing 
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achievement. The results reveal that writing self-efficacy was related to 
writing achievement.  
In conclusion, the difference between this research and previous study 
above is variable Y and the correspondents in this study. Mahyudin et al. 
(2011) investigated the correlation between students’ self-efficacy as variable 
X and students 'English achievement as Y variable but this research focuses on 
investigating the correlation between self-efficacy as variable X and students' 
writing ability as Y variable.  The other two studies above use university 
students as correspondents, while this research used vocational high school 
students as correspondents. 
 
C. Operational Concept 
The operational concept was used to clarify the theories used in 
theoretical framework in order to avoid misinterpretation and 
misunderstanding of this research. Syafii (2017) said that operational concept 
is the conclusion of the related theoretical concept on all of the variables that 
should be practically and empirically in an academic a research paper. 
1. Variable X 
Students’ self-efficacy served as an independent variable. It was 
symbolized by “X” variable. Based on the Zumbrunn’s et al. (2012) 
theories, the researcher formulated the indicators of this variable as follows: 
a. Ideas: Students’ judgments of the availability, quality, and ordering of 
their ideas. 
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b. Conventions: Students judge their ability to use grammar, spelling, 
punctuation, and vocabulary in writing correctly.. 
c. Self-Regulation: Students have good self-regulatory skills for managing 
anxiety and emotions that can accompany writing. 
2. Variable Y 
Based on English subject syllabus in 2013 curriculum and five 
aspects in analytical scoring to assess students’ writing which developed by 
Hughey, et all. (1983), the indicators of variable Y can be drawn as 
follows: 
a. The students are able to write descriptive text based on its generic 
structures, namely introduction and description. 
b. The students are able to write paragraphs by connecting the topics and 
supporting ideas correctly. 
c. The students are able to use the correct tense and pronouns.  
d. The students are able to use the appropriate words, correct vocabulary, 
and idioms in writing descriptive text. 
e. The students are able to use the correct punctuation, spelling, and 
capitalization in writing descriptive text. 
 
D. Assumption and the Hypothesis of the Research 
1. Assumption 
Based on the theory and explanation above, the writer has 
assumption related to the correlation between students’ self-efficacy and 
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their writing ability. If the students have high self-efficacy, their writing 
ability will be better.  
2. The Hypothesis 
a. Null Hypothesis (Ho) 
There is no a significant between students’ self-efficacy and their 
writing ability at State Vocational High School 1 Tandun. 
b. Alternative Hypothesis (Ha) 
There is a significant correlation between students’ self-efficacy and 
their writing ability at State Vocational High School 1 Tandun.  
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CHAPTER III 
RESEARCH METHOD 
 
A. Research Design 
The design of this research is correlational research. Correlational 
research is a research to discover or to measure the relationship between two 
or more than two variable. Cresswell (2008) states that correlational research 
design are procedures in quantitative research in which investigators measure 
the degree of association (relationship) between two or more variables or sets 
of scores. In other hand, Pallant (2010) says that correlation is utilized when 
you wish to describe the strength and direction of the relationship between two 
variables (usually continuous). 
This research consists of two variables that are students’ self-efficacy 
as an independent variable and students’ writing ability as a dependent 
variable. So, this research was strived to find out whether students’ self-
efficacy affects their writing ability. The research design can be presented as 
follow: 
Table III.1 
Research Design 
X → Y 
 
Where: 
X:  Students’ Self-Efficacy 
Y: Students’ Writing Ability 
 
  
 
38 
  
 
39 
B.  Time and Location of the Research 
1. Time of the Research 
This research was conducted from June to August 2019. 
2. Location of the Research 
This research was conducted at State Vocational High School 1 Tandun, 
Rokan Hulu Regency. 
 
C.  Subject and Object of the Research 
1. Subject of the Research 
The subject of this research was the tenth grade students of State 
Vocational High School 1 Tandun in academic year 2019/2020. 
2. Object of the Research 
The object of this research was students’ self-efficacy and their writing 
ability. 
 
D. Population and Sample of the Research 
1. Population of the Research 
The population of this research is tenth grade student of State 
Vocational High School 1 Tandun in academic year 2019/2020. The tenth 
grade students of State Vocational High School 1 Tandun contains of 6 
(six) classes based on their major and consists of 196 students. The 
distribution of the population as below: 
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Table III.2 
Population of the Research 
No Class Male Female Number of Students 
1 
X Motorcycle Class  
1 
36 0 36 
2 
X Motorcycle Class 
2 
34 1 35 
3 
X Marketing Class 
1 
0 29 29 
4 
X Marketing Class 
2 
5 25 30 
5 
X Agricultural 
Class 
9 26 35 
6 
X Building 
Drawing Technique 
Class 
30 1 31 
Total 114 82 196 
 
2. Sample of The Research 
Considering that the number of population is relatively large, the 
researcher took 25% from total population. Arikunto (2006) says if the 
population is under 100, the writer can take all of them as the sample, but 
if the population is more than 100, the writer can take 10%-15% or 20%-
25% as the sample. The researcher decides to choose 25% of total 
population, so the total of the sample that researcher needs for this study 
was 49 students. 
In order to meet the 49 samples needed, the researcher used quota 
sampling technique. Gay et al. (2012) explain that quota sampling 
technique is the process of selecting the sample based on the number or 
quota needed. In line with this statement, Sugiyono (2011) says that quota 
sampling is a technique for determining the sample of a population that 
has certain characteristics to meet the desired amount of quota. Researcher 
only needed 49 students as a sample in this research, so the researcher 
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decided to use quota sampling technique to meet the quota of the sample. 
In choosing the selected ones for the sample from each class, the 
researcher used simple lottery technique by using pieces of paper. 
From 36 pieces of paper that were distributed in each class, there 
were only 8 pieces written numbers which are number 1-8  and as a result, 
there were 8 students selected as the sample in each class. But for the class 
X Marketing 1, the researcher distributed 29 pieces of paper which 9 
pieces written numbers, so there are 49 students from 6 (six) classes 
selected as samples in this research and of course the number has met the 
quota of the sample required. The selected sample can be seen as follow: 
Table III.3 
The sample of the research 
No Class 
Number of 
students Sample 
1 X Motorcycle Class 1  36 8 
2 X Motorcycle Class 2 35 8 
3 X Marketing Class 1  29 9 
4 X Marketing Class 2 30 8 
5 X Agricultural Class 35 8 
6 
X  Building Drawing 
Technique Class 
31 
8 
Total 196 49 
 
E. Data Collection Technique 
1. Questionnaires 
The first instrument used was questionnaire. According to Arikunto 
(2006), questionnaire is a number of written questions that are used to 
obtain information from the respondent in the sense of a report about his 
personality, or things he or she knows. Assessment for measuring 
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students’ self-efficacy in writing, the researcher used questionnaire, there 
were 16 items include in the questionnaire. The researcher adapted the 
questionnaire which was previously constructed by Zumbrunn, et al. 
(2012).  
The questionnaire deal with the respondent’s opinions in 
responding to following opinions based on the Likert-scale (Creswell. 
2012). 
Table III.4 
The Likert-scale rating 
 
Option Favorable Unfavorable 
Strongly Agree 5 1 
Agree 4 2 
Undecided 3 3 
Disagree 2 4 
Strongly disagree 1 5 
 
For favorable statements: 
a. Score 5 if the answer is strongly agree 
b. Score 4 if the answer is agree 
c. Score 3 if the answer is undecided 
d. Score 2 if the answer is disagree 
e. Score 1 if the answer is strongly disagree. 
The Likert Scale was used to measure students’ self-efficacy at 
State Vocational High School 1 Tandun. The questionnaires describe some 
statements to know how students’ self-efficacy of tenth grade at State 
Vocational High School 1 Tandun. 
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Table III.5 
The blue print of the questionnaire 
No.  Indicators  Item Number 
1.  Ideation 1,2,3,4,5 
 Students’ judgments of the availability, quality, 
and ordering of their ideas. 
 
2. Conventions 6,7,8,9,10 
 Students judge their ability to use grammar, 
spelling, punctuation, and vocabulary in writing 
correctly. 
 
3. Self-Regulation 11,12,13,14,15,16 
 Students have good self-regulatory skills for 
managing anxiety and emotions that can 
accompany writing. 
 
 
2. Test 
According to Brown (2003) test is a way to measuring a person’s 
ability, knowledge, or performance in a given domain. So in order to 
measure students’ ability in writing, the writer distributed the writing test 
to the sample. This test was used to measure the students’ ability in 
writing. In this test, respondents or students were asked to write 
descriptive texts. The researcher provided three topics to be written and 
the students choose one topic to be written into descriptive text. The three 
topics are as follows: 
a. Muara Takus Temple. 
b. Siak Palace. 
c. Seven Layer Fortless. 
To measure students’ writing ability, the researcher used scoring 
rubric for writing adapted from Weigle (2002) which involves five aspect 
of writing such as, content, organization, vocabulary, language use, and 
mechanic. 
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Table III.6 
Writing Scoring Rubric 
Aspect  Score Level   Criteria 
Content  30-27 EXCELLENT 
TO VERY 
GOOD 
 Knowledgeable 
 Substantive 
 Thorough development of thesis 
 Relevant to assigned topic 
 26-22 GOOD TO 
AVERAGE 
 Some knowledge of subject 
 Adequate range 
 Limited development of thesis 
 Mostly relevant to topic, but lacks 
detail  
 21-17 FAIR TO POOR  Limited knowledge of subject 
 Little substance 
 Inadequate development of topic 
 16-13 VERY POOR  Does not show knowledge of 
subject 
 Non-substantive 
 Not pertinent 
 OR not enough to evaluate 
Organization 20-18 EXCELLENT 
TO VERY 
GOOD 
 Fluent expression 
 Ideas clearly stated/supported 
 Succinct 
 Well organized 
 Logical sequencing 
 Cohesive 
 17-14 GOOD TO 
AVERAGE 
 Somewhat choppy 
 Loosely organized ideas but main 
ideas stand out 
 Limited support 
 Logical but incomplete sequencing 
 13-10 FAIR TO POOR  Non-fluent 
 Ideas confused or disconnected 
 Lacks logical sequencing and 
development 
 9-7 VERY POOR  Does not communicate 
 No organization 
 OR not enough to evaluate 
Vocabulary 20-18 EXCELLENT 
TO VERY 
GOOD 
 Sophisticated range 
 Effective word/idiom choice and 
usage 
 Word form mastery 
 Appropriate register 
 17-14 GOOD TO 
AVERAGE 
 Adequate range 
 Occasional errors of word/idiom 
form, choice, usage but meaning 
not obscured 
 13-10 FAIR TO POOR  Limited range  
 Frequent errors of word/idiom 
form, choice, usage 
 Meaning confused or obscured 
 9-7 VERY POOR  Essentially translation 
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 Little knowledge of English 
vocabulary, idioms, word form 
 OR not enough to evaluate 
Language Use 25-22 EXCELLENT 
TO VERY 
GOOD 
 Effective complex constructions 
 View errors of agreement, tense, 
number, word order/function, 
articles, pronouns, prepositions 
 21-18 GOOD TO 
AVERAGE 
 Effective but simple constructions 
 Minor problems in complex 
constructions 
 Several errors of agreement, tense, 
number, word order/function, 
articles, pronouns, preposition but 
meaning seldom obscured 
 17-11 FAIR TO POOR  Major problems in simple/complex 
construction 
 Frequent errors of negation, 
agreement, tense, number, word 
order/function, articles, pronouns, 
prepositions and /or fragments, 
run-ons, deletions 
 Meaning coonfused or obscured 
 10-5 VERY POOR  Virtually no mastery of sentence 
construction rules 
 Dominated by errors 
 Does not communicate 
 OR not enough to evaluate 
Mechanics  5 EXCELLENT 
TO VERY 
GOOD 
 Demonstrates mastery of 
conventions 
 View errors of spelling, 
punctuation, capitalization, 
paragraphing 
 4 GOOD TO 
AVERAGE 
 Occasional errors of spelling, 
punctuation, capitalization, 
paragraphing but meaning not 
obscured 
 3 FAIR TO POOR  Frequent errors of spelling, 
punctuation, capitalization, 
paragraphing 
 Pure hand writing 
 Meaning confused or obscured 
 2 VERY POOR  No mastery of conventions 
 Dominated by errors of spelling, 
punctuation, capitalization, 
paragraphing 
 Hand writing illegible  
 OR not enough to evaluate 
Adopted from Weigle, (2002). 
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3. Validity 
In order to know the validity of writing ability test, the researcher 
used content validity. Gay et al. (2012) said that content validity is the 
extent to which the test measures the intended content area. Content 
validity refers to the content and format of the instrument. How 
appropriate the content or format is. In addition, Gay et al. (2012) 
emphasized that content validity will be harm if the test covers topics not 
taught or if it does not cover topics that have been taught.  Thus, the 
researcher gave the test based on the material that was studied by the 
students. 
Table III.7 
Blue Print of writing test 
Skill Core competence Basic 
competence 
Indicators How to Test 
Writing 3. understanding, 
applying, analyzing, 
and evaluating 
factual, conceptual, 
basic procedural, 
and metacognitive 
knowledge 
according to the 
field and scope of 
English studies at a 
technical, specific, 
detailed, and 
complex level, 
regarding science, 
technology, art, 
culture, and 
humanities in the 
context of 
developing self-
potential as part of 
the family, school, 
 3.4 Analyzing 
social 
functions, 
text 
structure, 
and 
linguistic 
elements of 
several oral 
and written 
descriptive 
texts by 
giving and 
asking for 
short and 
simple 
information 
related to 
people, 
objects and 
places 
3.4.1 Identify the 
text 
structure 
and 
linguistic 
elements 
of several 
oral and 
written 
descriptive 
texts by 
giving and 
requesting 
informatio
n related to 
famous 
tourist 
attractions 
and 
historic 
buildings, 
short and 
simple, 
according 
 Students 
were asked 
to make 
descriptive 
texts on the 
topic of 
tourist 
attractions 
and historic 
buildings 
in Riau 
province 
by 
choosing 
one of the 
three titles 
provided: 
1) Muara 
Takus 
Temple 
(Candi 
Muara 
Takus) 
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world of work, 
national, regional 
and international 
citizens. 
according to 
the context 
of their use. 
4.4 Arrange 
descriptive 
oral and 
written texts, 
short and 
simple, 
related to 
people, 
objects and 
places, 
taking into 
account 
social 
functions, 
text 
structures, 
and 
linguistic 
elements, 
correctly and 
in context. 
to the 
context of 
their use. 
3.4.2 Mention the 
text 
structure 
and 
linguistic 
elements 
of several 
oral and 
written 
descriptive 
texts by 
giving and 
requesting 
informatio
n related to 
famous 
tourist 
attractions 
and 
historic 
buildings, 
short and 
simple. 
3.4.3 Disting-
uish the 
text 
structure 
and 
linguistic 
elements 
of several 
oral and 
written 
descriptive 
texts by 
giving and 
requesting 
informatio
n related to 
famous 
tourist 
attractions 
and 
historic 
buildings, 
short and 
simple, 
2) Siak 
Palace 
(Istana 
Siak) 
3) Seven 
Layer 
Fortless 
(Benten
g Tujuh 
Lapis) 
 The time 
given to 
the 
students 
descriptiv
e texts is 
30 
minutes 
  
 
48 
according 
to the 
context of 
their use. 
4.4.1 
Contextual
ly capture 
meaning 
related to 
social 
functions, 
text 
structures, 
and 
linguistic 
elements 
of 
descriptive
, oral and 
written 
texts, short 
and simple 
related to 
tourist 
attractions 
and 
famous 
historic 
buildings. 
4.4.2 Compile 
descriptive 
and oral 
text, short 
and 
simple, 
related to 
famous 
tourist 
attractions 
and 
historic 
buildings, 
taking into 
account 
social 
functions, 
text 
structures, 
and 
linguistic 
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elements, 
correctly 
and in 
context. 
4.4.3  Respond to 
oral texts 
regarding 
descriptive 
texts 
related to 
tourist 
attractions 
and 
famous 
historic 
buildings. 
4.4.4 Make 
descriptive 
texts 
related to 
tourist 
attractions 
and 
famous 
historic 
buildings. 
4.4.5 Demonst-
rating 
descriptive 
texts 
related to 
tourist 
attractions 
and 
famous 
historic 
buildings. 
 
4. Reliability of Writing Test 
According to Gay (2012), reliability is the degree to which a test 
consistently measure whatever is measuring. It is clear that reliability is 
used to measure the quality if the test scores and the consistency of the 
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test. The table below is the categories of reliability test used in 
determining the level of reliability of the test.   
Table III.8 
The level of Acceptable Reliability 
NO Reliability Validity 
1 >0.90 Very high 
2 0.80-0.90 High 
3 0.70-0.79 Reliable 
4 0.60-0.69 Marginally/Minimally 
5 <0.60 Unacceptably low 
(Cohen,Manion,& Morison,2007:506) 
In obtaining the reliability of the writing test, the researcher used 
inter-rater reliability. It was because in this research, the researcher used 
two raters to measure students’ score writing ability. The first rater is Mrs. 
Rizki Amelia, M.Pd and the second rater is Mrs. Kurnia Budiarti, M.Pd. 
Brown (2003) says that inter-rater reliability occurs when two or more 
scores yield inconsistent scores of the same test, possibly for lack attention 
to score criteria, in experience, and inattention or even preconceived. 
Then the researcher applied SPSS 23.0 application to find the 
reliability of the test based on Cronbach’s Alpha technique. 
Table III.9 
Reliability Statistics of Writing Abiity 
Cronbach's Alpha N of Items 
.962 2 
 
From the table above, it can be seen the value of Cronbach’s alpha is 
0.962. The value is higher than the standard Cronbach’s alpha which is 
0.60. Therefore, it can be concluded the questionnaire is reliable, and the 
level of reliability is very high. 
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F. Data Analysis Technique 
For the technique of data analysis, the researcher applies a quantitative 
analysis. According to Creswell (2012), quantitative research describes a 
research problem through a description of trends or need for an explanation of 
the relationship among variables by collecting numeric data from a large 
number of people using instruments with preset questions and responses. 
1. In Analyzing the data of the students’ self-efficacy, the researcher used 
descriptive analysis by the following formula: 
P 
 
 
      
Where: 
P = Number of percentage 
F = Frequency  
N= Number of sample 
2. In measuring the score of students’ self-efficacy and students’ writing ability in 
writing descriptive text, the researcher used the classification for students’ score 
based on Arikunto (2006) bellow: 
Table III.10 
The Classification of Students’ Score 
Score Categories 
80-100 Very Good 
66-79 Good 
56-65 Enough 
40-55 Less 
30-39 Fail 
 
3. To analyze the correlation between students’ self-efficacy and their writing 
ability in writing descriptive text, the researcher used pearson product 
moment correlation coefficient (r) by SPSS 23.00 program for windows. 
The product moment correlation coefficient was obtained by considering 
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the degree of freedom (df) = N-nr, ( N= number of sample, nr = number of 
variable) Statistically, the hypotheses are: 
Ha: Sig. ˂ α (0.05) 
Ho: Sig ≥ α (0.05) 
Ho is accepted if Sig. ˂ α or there is a significant correlation between 
students’ self-efficacy and their writing ability in writing descriptive text. 
Ho is accepted if sig. ≥ α or there is no significant correlation between 
students’ self-efficacy and their writing ability in writing descriptive text. 
Then, the strength of correlation is interpreted based on coefficient 
correlation in the table below: 
Table III.11 
The Interpretation of Correlation Coefficient 
Coefficient Interval Interpretation 
0.80-1.000 Very Strong 
0.60-0.799 Strong 
0.40-0.599 Strong enough 
0.20-0.399 Weak 
0.00-0.199 Very weak 
Adopted from ( Ridhuwan, p.136, 2010) 
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CHAPTER V 
CONCLUSION AND SUGGESTIONS 
 
A. Conclusion 
This research was conducted to find out whether there is a significant 
correlation between students’ self-efficacy and their writing ability in writing 
descriptive text of tenth grade students at state vocational high school 1 
Tandun or not. Based on what has been discussed, presented and analyzed in 
the previous chapters, the researcher concluded that: 
1. The mean score of students’ self-efficacy of the tenth grade students at 
vocational high school 1 Tandun is 63.06. It is categorized as “Enough” 
level. 
2. The mean score of students’ writing ability of the tenth grade students at 
vocational high school 1 Tandun is 60.14. It is also categorized as 
“Enough” level. 
3. There is a significant correlation between students’ self-efficacy and their 
writing ability in writing descriptive text of the tenth grade students at 
vocational high school 1 Tandun, at the “weak” level (0.285).  
 
B. Suggestion 
Based on the finding, the researcher would like to propose several 
suggestions, as follows: 
 
 
 
75 
  
 
76 
1. For Teacher 
Self-efficacy has contribution to writing ability. So, it is good for teacher 
to improve students’ self-efficacy through giving motivations which can 
make students believe in the abilities they have.  
2. For Student 
Students’ writing abilities are at a very low level. So students need to 
improve their writing ability. Students should memorize a lot of 
vocabularies, understand grammar well, understand how to make a good 
writing, and etc. Students have to be able to develop ideas they have into a 
good and interesting writing, and should be appropriate with the writing 
component.  
3. For other Researchers 
For other researchers, it is important to know what factors that can affect 
students’ writing ability especially self-efficacy. Future researchers have to 
know that self-efficacy can be explored in any language skills, such as 
speaking, listening, and reading. Furthermore, it is also crucial to make 
sure that the students have already learned and understood the genre of text 
that is going to be tested so that the result of the test will be more relevant 
and reliable. 
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SILABUS 
 
Satuan Pendidikan : SMK N 1 TANDUN 
Bidang Keahlian  : Seluruh Bidang Keahlian 
Program Keahlian  : Seluruh Program Keahlian 
Kompetensi Keahlian  : Seluruh Kompetensi Keahlian (3 Tahun) 
Mata Pelajaran : Bahasa Inggris (Wajib) 
Kelas /Semester : X/Ganjil 
Tahun Pelajaran : 2019/2020 
 
Kompetensi Inti: 
1. Menghayati dan mengamalkan ajaran agama yang dianutnya 
2. Menunjukkan perilaku jujur, disiplin, tanggung jawab, peduli (gotong royong, kerjasama, toleran, damai), santun, responsif dan proaktif, sebagai bagian 
dari solusi atas berbagai permasalahan dalam berinteraksi secara efektif dengan lingkungan sosial dan alam serta dalam menempatkan diri sebagai 
cerminan bangsa dalam pergaulan dunia 
3. Memahami, menerapkan, menganalisis, dan mengevaluasi tentang pengetahuan faktual, konseptual, prosedura dasar, dan metakognitif sesuai dengan 
bidang dan lingkup kajian Bahasa Inggris pada tingkat teknis, spesifik, detil, dan kompleks, berkenaan dengan ilmu pengetahuan, teknologi, seni, budaya, 
dan humaniora dalam konteks pengembangan potensi diri sebagai bagian dari keluarga, sekolah, dunia kerja, warga masyarakat nasional, regional, dan 
internasional. 
4. Melaksanakan tugas spesifik dengan menggunakan alat, informasi, dan prosedur kerja yang lazim dilakukan serta memecahkan masalah sesuai dengan 
bidang kajian Bahasa Inggris.  
Menampilkan kinerja di bawah bimbingan dengan mutu da kuantitas yang terukur sesuai dengan standar kompetensi kerja.  
Menunjukkan keterampilan menalar, mengolah, dan menyaji secara efektif,  kreatif, produktif, kritis, mandiri,  kolaboratif, komunikatif, dan solutif dalam 
ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah, serta mampu melaksanakan tugas spesifik di bawah pengawasan 
langsung.  
Menunjukkan keterampilan mempersepsi, kesiapan, meniru, membiasakan, gerak mahir, menjadikan gerak alami dalam ranah konkret terkait dengan 
pengembangan dari yang dipelajarinya di sekolah, serta mampu melaksanakan tugas spesifik di bawah pengawasan langsung. 
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Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran 
Alokasi 
Waktu 
Sumber 
Belajar 
Panilaian 
3.1 Menganalisis 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan teks 
interaksi 
transaksional 
lisan dan tulis 
yang melibatkan 
tindakan 
memberi dan 
meminta 
informasi terkait 
jati diri dan 
hubungan 
keluarga, sesuai 
dengan konteks 
penggunaannya. 
(Perhatikan 
unsur 
kebahasaan 
pronoun: 
subjective, 
objective, 
possessive) 
4.1 Menyusun teks 
interaksi 
transaksional 
lisan dan tulis 
pendek dan 
sederhana yang 
melibatkan 
 Fungsi Sosial 
Mengenalkan, 
menjalin hubungan 
interpersonaldengan 
teman dan guru 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur Kebahasaan 
- Sebutan anggota 
keluarga inti dan 
yang lebih luas dan 
orang-orang dekat 
lainnya; hobi, 
kebiasaan 
- Verba: be, have, go, 
work, live (dalam 
simple present 
tense) 
- Subjek Pronoun: I, 
You, We, They, He, 
She, It 
- Kata ganti 
possessive my, your, 
his, dsb. 
- Kata tanya Who? 
Which? How? Dst. 
- Nomina singular dan 
4.1.1 Mengidentifikasi 
struktur teks dan unsur 
kebahasaan pada teks 
pemaparan jati diri 
sesuai dengan konteks 
penggunaannya 
4.1.2 Menyebutkan fungsi 
social ungkapan-
ungkapan untuk 
memaparkan jatidiri 
4.1.3 Membedakan 
ungkapan-ungkapan 
yang digunakan dalam 
pemaparan jatidiri 
sesuai dengan konteks 
penggunaanya. 
4.1.1. Merespon teks lisan 
mengenai pemaparan 
jatidiri 
4.1.2. Membuat percakapan 
tertulis untuk 
memaparkan, 
menanyakan, dan 
merespon pemaparan 
jatidiri. 
4.1.3. Mendemonstrasikan 
percakapan mengenai 
pemaparan jatidiri. 
- Menyimak dan 
menirukanbeberapa 
contoh interaksi terkait 
jati diri dan hubungan 
keluarga, dengan 
ucapan dan tekanan 
kata yang benar 
- Mengidentifikasi 
ungkapan-ungkapan 
penting dan perbedaan 
antara beberapa cara 
yang ada 
- Menanyakan hal-hal 
yang tidak diketahui 
atau yang berbeda. 
- Mempelajari contoh 
teks interaksi terkait jati 
diri dan hubungan 
keluarganya yang 
dipaparkan figur-figur 
terkenal. 
- Saling menyimak dan 
bertanya jawab tentang 
jati diri masing-masing 
dengan teman-
temannya 
- Melakukan refleksi 
tentang proses dan hasil 
belajarnya 
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Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran 
Alokasi 
Waktu 
Sumber 
Belajar 
Panilaian 
tindakan 
memberi dan 
meminta 
informasi terkait 
jati diri, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
penggunaannya 
plural dengan atau 
tanpa a, the, this, 
those, my, their, dsb. 
- Ucapan, tekanan 
kata, intonasi, ejaan, 
tanda baca, dan 
tulisan tangan 
 Topik 
Deskripsi diri sendiri 
sebagai bagian dari 
keluarga dan 
masyarakat yang dapat 
menumbuhkanperilaku 
yang termuat di KI 
n yang 
relevan 
 Internet 
3) Produk,  
4) unjuk 
kerja 
3.2 Menganalisis 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan teks 
interaksi 
interpersonal 
lisan dan tulis 
yang melibatkan 
tindakan 
memberikan 
ucapan selamat 
bersayap 
(extended), dan 
responnya, 
sesuai dengan 
konteks 
 Fungsi Sosial 
Menjaga hubungan 
interpersonal dengan 
guru, teman dan orang 
lain. 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur Kebahasaan 
- Ungkapan 
memberikan ucapan 
selamat dan memuji 
bersayap (extended), 
3.2.1. Mengidentifikasi 
struktur teks untuk 
mengucapkan selamat 
dan memuji bersayap 
serta responnya pada 
teks lisan dan tulis 
yang tersedia. 
3.2.2. Mengidentifikasi unsur 
kebahasaaan teks 
untuk mengucapkan 
selamat dan memuji 
bersayap serta 
responnya 
3.2.3. Mengidentifikasi 
fungsi social 
ungkapan-ungkapan 
untuk mengucapkan 
- Menyimak dan 
menirukan beberapa 
contoh percakapan 
mengucapkan selamat 
dan memuji bersayap 
(extended) yang 
diperagakan 
guru/rekaman, dengan 
ucapan dan tekanan 
kata yang benar 
- Bertanya jawab untuk 
mengidentifikasi dan 
menyebutkan ungkapan 
pemberian selamat dan 
pujian serta 
tambahannya, n 
mengidentifikasi 
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Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran 
Alokasi 
Waktu 
Sumber 
Belajar 
Panilaian 
penggunaannya. 
4.2 Menyusun teks 
interaksi 
interpersonal 
lisan dan tulis 
sederhana yang 
melibatkan 
tindakan  
memberikan 
ucapan selamat 
dan memuji 
bersayap 
(extended), dan 
menanggapinya 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
dan menanggapinya 
- Nomina singular dan 
plural dengan atau 
tanpa a, the, this, 
those, my, their, dsb. 
- Ucapan, tekanan 
kata, intonasi, ejaan, 
tanda baca, dan 
tulisan tangan 
 Topik 
Interaksi antara guru 
dan peserta didik di 
dalam dan di luar 
kelas yang melibatkan 
ucapan selamat dan 
pujian yang dapat 
menumbuhkanperilaku 
yang termuat di KI 
 
selamat dan memuji 
bersayap. 
4.2.1. Membuat percakapan 
singkat tertulis dengan 
menggunakan 
ungkapan untuk 
memuji bersayap. 
4.2.2. Memperagakan 
percakapan yang telah 
disusun di depan kelas.   
persamaan dan 
perbedaannya 
- Menentukan ungkapan 
yang tepat secara 
lisan/tulis dari berbagai 
situasi lain yang serupa 
- Membiasakan 
menerapkan yang 
sedang dipelajari. 
dalam interaksi dengan 
guru dan teman secara 
alami di dalam dan di 
luar kelas. 
- Melakukan refleksi 
tentang proses dan hasil 
belajar 
Mata 
Pelajara
n bahasa 
inggris. 
Jakarta: 
Kemente
rian 
Pendidik
an dan 
Kebuday
aan 
 Buku 
teks 
pelajara
n yang 
relevan 
 Internet 
a) Pilihan 
ganda 
b) 
Uraian/esai 
2) Tes Lisan 
 
c. 
Keterampila
n 
1) Proyek, 
pengamatan
, 
wawancara’ 
2) 
Portofolio  
3) Produk,  
4) unjuk 
kerja 
3.3 Menganalisis 
fungsi 
sosial,struktur 
teks, dan unsur 
kebahasaan teks 
interaksi 
transaksional 
lisan dan tulis 
yang melibatkan 
tindakan 
 Fungsi Sosial 
Menyatakan rencana, 
menyarankan, dsb. 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan atau di 
luar dugaan) 
3.3.1. Mengidentifikasi 
struktur teks dan 
unsur kebahasaan 
pada teks 
pemaparan niat 
melakukan sesuatu 
sesuai dengan 
konteks 
penggunaannya 
3.3.2. Menyebutkan fungsi 
- Mencermati beberapa 
contoh interaksi terkait 
niat melakukan suatu 
tindakan/kegiatan 
dalam/dengantampilan 
visual(gambar, video) 
- Mengidentifikasidengan 
menyebutkan 
persamaan dan 
perbedaan dan dari 
6 JP 
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Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran 
Alokasi 
Waktu 
Sumber 
Belajar 
Panilaian 
memberi dan 
meminta 
informasi terkait 
niat melakukan 
suatu 
tindakan/kegiata
n, sesuai dengan 
konteks 
penggunaannya. 
(Perhatikan 
unsur 
kebahasaan be 
going to, would 
like to)) 
4.3 Menyusun teks 
interaksi 
transaksional 
lisan dan tulis 
pendek dan 
sederhana yang 
melibatkan 
tindakan 
memberi dan 
meminta 
informasi terkait 
niat melakukan 
suatu 
tindakan/kegiata
n, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
 Unsur Kebahasaan 
- Ungkapan 
pernyataan niat yang 
sesuai, dengan 
modalbe going to, 
would like to 
- Nomina singular dan 
plural dengan atau 
tanpa a, the, this, 
those, my, their, dsb. 
- Ucapan, tekanan 
kata, intonasi, ejaan, 
tanda baca, dan 
tulisan tangan 
 Topik 
Interaksi antara guru 
dan peserta didik di 
dalam dan di luar 
kelas yang melibatkan 
pernyataan niatyang 
dapat menumbuhkan 
perilaku yang termuat 
di KI 
social ungkapan-
ungkapan untuk 
memaparkan niat 
melakukan sesuatu 
3.3.3. Membedakan 
ungkapan-ungkapan 
yang digunakan 
dalam pemaparan 
niat melakukan 
sesuatu sesuai 
dengan konteks 
penggunaanya. 
4.3.1 Merespon teks lisan 
mengenai pemaparan 
niat melakukan 
sesuatu 
4.3.2 Membuat percakapan 
tertulis untuk 
memaparkan, 
menanyakan, dan 
merespon pemaparan 
jatidiri. 
4.3.3 Mendemonstrasikan 
percakapan mengenai 
pemaparan niat 
melakukan sesuatu. 
 
contoh-contoh yang ada 
dalam video tersebut, 
dilihat dari isi dan cara 
pengungkapannya 
- Bertanya jawab tentang 
pernyataan beberapa 
tokoh tentang rencana 
melakukan perbaikan 
- Bermain game terkait 
dengan niat mengatasi 
masalah 
- Membiasakan 
menerapkan yang 
sedang dipelajari. 
dalam interaksi dengan 
guru dan teman secara 
alami di dalam dan di 
luar kelas. 
- Melakukan refleksi 
tentang proses dan hasil 
belajar. 
Pendidik
an dan 
Kebuday
aan. 
 Buku 
siswa 
Mata 
Pelajara
n bahasa 
inggris. 
Jakarta: 
Kemente
rian 
Pendidik
an dan 
Kebuday
aan 
 Buku 
teks 
pelajara
n yang 
relevan 
 Internet 
 
b. 
Pengetahua
n 
1) Tes 
Tertulis 
a) Pilihan 
ganda 
b) 
Uraian/esai 
2) Tes Lisan 
 
c. 
Keterampila
n 
1) Proyek, 
pengamatan
, 
wawancara’ 
2) 
Portofolio  
3) Produk,  
4) unjuk 
kerja 
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Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran 
Alokasi 
Waktu 
Sumber 
Belajar 
Panilaian 
unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
3.4 Menganalisis 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan 
beberapa teks 
deskriptif lisan 
dan tulis dengan 
memberi dan 
meminta 
informasi pendek 
dan sederhana 
terkait orang, 
benda dan 
tempat sesuai 
dengan konteks 
penggunaannya. 
4.4 Menyusun teks 
deskriptif lisan 
dan tulis, pendek 
dan sederhana, 
terkait orang, 
benda dan 
tempat, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur 
 Fungsi Sosial 
Membanggakan, 
menjual, 
mengenalkan, 
mengidentifikasi, 
mengkritik, dsb. 
 Struktur Teks 
Dapat mencakup 
- Identifikasi (nama 
keseluruhan dan 
bagian) 
- Sifat (ukuran, 
warna, jumlah, 
bentuk, dsb.) 
- Fungsi, manfaat, 
tindakan, kebiasaan 
 Unsur kebahasaan 
- Kosa kata dan istilah 
terkait dengan 
tempat wisata dan 
bangunan bersejarah 
terkenal 
- Adverbia terkait 
sifat seperti quite, 
very, extremely, dst. 
- Kalimat dekalraif 
3.4.1 Mengidentifikasi 
struktur teks dan 
unsur kebahasaan 
beberapa teks 
deskriptif lisan dan 
tulis dengan memberi 
dan meminta 
informasi terkait 
tempat wisata dan 
bangunan bersejarah 
terkenal, pendek dan 
sederhana, sesuai 
dengan konteks 
penggunaannya 
3.4.2 Menyebutkan 
struktur teks dan 
unsur kebahasaan 
beberapa teks 
deskriptif lisan dan 
tulis dengan 
memberi dan 
meminta informasi 
terkait tempat 
wisata dan 
bangunan 
bersejarah terkenal, 
pendek dan 
sederhana 
- Menyimak dan 
menirukan guru 
membacakan teks 
deskriptif sederhana 
tentang tempat wisata 
dan/atau bangunan 
bersejarah 
terkenaldengan 
intonasi, ucapan, dan 
tekanan kata yang 
benar. 
- Mencermati 
danbertanya jawab 
tentang contoh 
menganalisisdeskripsi 
dengan alat seperti 
tabel, mind map, dan 
kemudian 
menerapkannya untuk 
menganalisis beberapa 
deskripsi tempat wisata 
dan bangunan lain 
- Mencermati cara 
mempresentasikan hasil 
analisis secara lisan, 
mempraktekkan di 
dalam kelompok 
masing-masing, dan 
18 JP 
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Mata 
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Jakarta: 
Kemente
rian 
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Kebuday
a. Sikap 
1) 
Obeservasi ( 
Jurnal ) 
2) Penilaian 
Diri 
3) Penilaian 
Antar 
Teman 
 
b. 
Pengetahua
n 
1) Tes 
Tertulis 
a) Pilihan 
ganda 
b) 
Uraian/esai 
2) Tes Lisan 
 
c. 
Keterampila
n 
1) Proyek, 
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Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran 
Alokasi 
Waktu 
Sumber 
Belajar 
Panilaian 
kebahasaan, 
secara benar dan 
sesuai kontek 
dan interogatif 
dalam tense yang 
benar 
- Nomina singular dan 
plural secara tepat, 
dengan atau tanpa a, 
the, this, those, my, 
their, dsb. 
- Ucapan, tekanan 
kata, intonasi, ejaan, 
tanda baca, dan 
tulisan tangan 
 Topik 
Deskripsi tempat 
wisata dan bangunan 
bersejarah yang dapat 
menumbuhkanperilaku 
yang termuat di KI 
3.4.3 Membedakan 
struktur teks dan 
unsur kebahasaan 
beberapa teks 
deskriptif lisan dan 
tulis dengan 
memberi dan 
meminta informasi 
terkait tempat 
wisata dan 
bangunan 
bersejarah terkenal, 
pendek dan 
sederhana, sesuai 
dengan konteks 
penggunaannya. 
4.4.1 Menangkap makna 
secara kontekstual 
terkait fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
teks deskriptif, lisan 
dan tulis, pendek dan 
sederhana terkait 
tempat wisata dan 
bangunan bersejarah 
terkenal 
4.4.2 Menyusun teks 
deskriptif lisan dan 
tulis, pendek dan 
sederhana, terkait 
tempat wisata dan 
kemudian 
mempresentasikan di 
kelompok lain 
- Mengunjungi tempat 
wisata atau bangunan 
bersejarah untuk 
menghasilkan teks 
deskriptif tentang 
tempat wisata atau 
bangunan 
bersejarahsetempat. 
- Menempelkan teks di 
dinding kelas dan 
bertanya jawab dengan 
pembaca (siswa lain, 
guru) yang datang 
membacanya 
- Melakukan refleksi 
tentang proses dan hasil 
belajar. 
aan 
 Buku 
teks 
pelajara
n yang 
relevan 
 Internet 
pengamatan
, 
wawancara’ 
2) 
Portofolio  
3) Produk,  
4) unjuk 
kerja 
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Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran 
Alokasi 
Waktu 
Sumber 
Belajar 
Panilaian 
bangunan bersejarah 
terkenal, dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan, secara 
benar dan sesuai 
kontek 
4.4.3 Merespon teks lisan 
mengenai teks 
deskriptifterkait 
tempat wisata dan 
bangunan bersejarah 
terkenal 
4.4.4 Membuat teks 
deskriptifterkait 
tempat wisata dan 
bangunan bersejarah 
terkenal. 
4.4.5 Mendemonstrasikan 
teks deskriptifterkait 
tempat wisata dan 
bangunan bersejarah 
terkenal. 
3.5 Menganalisis fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan 
beberapa teks 
khusus dalam 
bentuk 
pemberitahuan 
 Fungsi Sosial 
Menjalin hubungan 
interpersonal dan 
akademik antar peserta 
didik, guru, dan 
sekolah 
 Struktur Teks 
3.5.1 Mengidentifikasi 
struktur teks dan 
unsur kebahasaan 
beberapa teks 
khusus dalam 
bentuk 
pemberitahuan 
(announcement), 
- Menyimak dan 
menirukan guru 
membacakan beberapa 
teks pemberitahuan 
(announcement) dengan 
intonasi, ucapan, dan 
tekanan kata yang 
benar. 
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Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran 
Alokasi 
Waktu 
Sumber 
Belajar 
Panilaian 
(announcement), 
dengan memberi 
dan meminta  
informasi terkait 
kegiatan 
sekolah/tempat 
kerja, sesuai dengan 
konteks 
penggunaannya 
 
4.5 Menyusun teks 
khusus dalam bentuk 
pemberitahuan 
(announcement), 
lisan dan tulis, 
pendek dan 
sederhana, dengan 
memperhatikan 
fungsi sosial, 
 
- Istilah khusus terkait 
dengan jenis 
pemberitahuannya 
- Informasi khas yang 
relevan 
- Gambar, hiasan, 
komposisi warna 
 Unsur Kebahasaan 
- Ungkapan dan kosa 
kata yang lazim 
digunakan dalam 
announcement 
(pemberitahuan) 
- Nomina singular dan 
plural secara tepat, 
dengan atau tanpa a, 
the, this, those, my, 
their, dsb. 
- Ucapan, tekanan 
kata, intonasi, ejaan, 
tanda baca, dan 
tulisan tangan 
 Topik 
Pemberitahuan 
kegiatan, kejadian 
yang dapat 
menumbuhkanperilaku 
yang termuat di KI  
 Multimedia 
Layout dan dekorasi 
dengan memberi 
dan meminta 
informasi terkait 
kegiatan sekolah, 
sesuai dengan 
konteks 
penggunaannya  
3.5.2 Menyebutkan 
struktur teks dan 
unsur kebahasaan 
beberapa teks 
khusus dalam 
bentuk 
pemberitahuan 
(announcement), 
dengan memberi 
dan meminta 
informasi terkait 
kegiatan sekolah 
3.5.3 Membedakan 
struktur teks dan 
unsur kebahasaan 
beberapa teks 
khusus dalam 
bentuk 
pemberitahuan 
(announcement), 
dengan memberi 
dan meminta 
informasi terkait 
kegiatan sekolah, 
sesuai dengan 
- Bertanya dan 
mempertanyakan 
tentangpersamaan dan 
perbedaan fungsi sosial, 
struktur teks dan unsur 
kebahasaannya 
- Mencermati 
danbertanya jawab 
tentang contoh 
menganalisisdeskripsi 
dengan alat seperti tabel 
dan kemudian 
menerapkannya untuk 
menganalisis beberapa 
teks pemberitahuan lain 
- Membuat teks 
pemberitahuan 
(announcement) untuk 
kelas atau teman 
- Melakukan refleksi 
tentang proses dan hasil 
belajar. 
Kemente
rian 
Pendidik
an dan 
Kebuday
aan. 
 Buku 
siswa 
Mata 
Pelajara
n bahasa 
inggris. 
Jakarta: 
Kemente
rian 
Pendidik
an dan 
Kebuday
aan 
 Buku 
teks 
pelajara
n yang 
relevan 
 Internet 
Antar 
Teman 
 
b. 
Pengetahua
n 
1) Tes 
Tertulis 
a) Pilihan 
ganda 
b) 
Uraian/esai 
2) Tes Lisan 
 
c. 
Keterampila
n 
1) Proyek, 
pengamatan
, 
wawancara’ 
2) 
Portofolio  
3) Produk,  
4) unjuk 
kerja 
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Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran 
Alokasi 
Waktu 
Sumber 
Belajar 
Panilaian 
yang membuat 
tampilan teks 
pemberitahuan lebih 
menarik. 
konteks 
penggunaannya 
4.5.1 Mencermati teks 
khusus dalam bentuk 
pemberitahuan 
(announcement)l 
4.5.2 Membuatteks khusus 
dalam bentuk 
pemberitahuan 
(announcement). 
4.5.3 Mendemonstrasikan 
teks khusus dalam 
bentuk 
pemberitahuan 
(announcement). 
4.5.4 Menangkap makna 
secara kontekstual 
terkait fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
teks khusus dalam 
bentuk 
pemberitahuan 
(announcement) 
4.5.5 Menyusun teks 
khusus dalam bentuk 
pemberitahuan 
(announcement), 
lisan dan tulis, 
pendek dan 
sederhana, dengan 
memperhatikan 
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Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran 
Alokasi 
Waktu 
Sumber 
Belajar 
Panilaian 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan, secara 
benar dan sesuai 
konteks 
3.6 Menganalisis 
fungsi sosial, 
struktur teks, dan 
4unsur 
kebahasaan teks 
interaksi 
transaksional 
lisan dan tulis 
yang melibatkan 
tindakan 
memberi dan 
meminta 
informasi terkait 
keadaan/tindaka
n/ kegiatan/ 
kejadian yang 
dilakukan/terjadi 
di waktu lampau 
yang merujuk 
waktu terjadinya 
dan 
kesudahannya, 
sesuai dengan 
konteks 
penggunaannya. 
(Perhatikan 
unsur 
 Fungsi Sosial 
Menjelaskan, 
mendeskripsikan, 
menyangkal, 
menanyakan, dsb. 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur Kebahasaan 
- Kalimat deklaratif 
dan interogative 
dalam simple past 
tense, present 
perfect tense. 
- Adverbial dengan 
since, ago, now; 
klause dan 
adveribial penunjuk 
waktu 
- Nomina singular dan 
plural secara tepat, 
dengan atau tanpa a, 
the, this, those, my, 
3.6.1 Mengidentifikasi 
struktur teks dan 
unsur kebahasaan 
teks interaksi 
transaksional lisan 
dan tulis yang 
melibatkan tindakan      
memberi dan 
meminta informasi 
terkait 
keadaan/tindakan/ 
kegiatan/kejadian 
yang 
dilakukan/terjadi di 
waktu lampau yang 
merujuk waktu 
terjadinya dan 
kesudahannya, sesuai 
dengan konteks 
penggunaannya 
3.6.2 Menyebutkan 
struktur teks dan 
unsur kebahasaan 
teks interaksi 
transaksional lisan 
dan tulis yang 
melibatkan tindakan      
- Menyimak dan 
menirukan beberapa 
contoh percakapan 
terkait dengan intonasi, 
ucapan dan tekanan 
kata yang tepat 
- Guru mendiktekan 
percakapan tersebut dan 
peserta didik 
menuliskannya dalam 
buku catatannya untuk 
kemudianbertanya 
jawab terkait perbedaan 
dan persamaan makna 
kalimat-kalimat yang 
menggunakan kedua 
tense tersebut 
- Membaca beberapa teks 
pendek yang 
menggunakan kedua 
tense tersebut, dan 
menggunakan beberapa 
kalimat-kalimat di 
dalamnya untuk 
melengkapi teks 
rumpang pada beberapa 
teks terkait. 
6 JP 
 Buku 
Guru 
Mata 
Pelajara
n bahasa 
inggris. 
Jakarta: 
Kemente
rian 
Pendidik
an dan 
Kebuday
aan. 
 Buku 
siswa 
Mata 
Pelajara
n bahasa 
inggris. 
Jakarta: 
Kemente
rian 
Pendidik
an dan 
a. Sikap 
1) 
Obeservasi ( 
Jurnal ) 
2) Penilaian 
Diri 
3) Penilaian 
Antar 
Teman 
 
b. 
Pengetahua
n 
1) Tes 
Tertulis 
a) Pilihan 
ganda 
b) 
Uraian/esai 
2) Tes Lisan 
 
c. 
Keterampila
n 
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Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran 
Alokasi 
Waktu 
Sumber 
Belajar 
Panilaian 
kebahasaan 
simple past tense 
vs present 
perfect tense) 
 
4.6 Menyusun teks 
interaksi 
transaksional, lisan 
dan tulis, pendek dan 
sederhana, yang 
melibatkan tindakan 
memberi dan 
meminta informasi 
terkait 
keadaan/tindakan/ 
kegiatan/kejadian 
yang 
dilakukan/terjadi di 
waktu lampau yang 
merujuk waktu 
terjadinya dan 
kesudahannya, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
 
their, dsb. 
- Ucapan, tekanan 
kata, intonasi, ejaan, 
tanda baca, dan 
tulisan tangan 
 Topik 
Kegiatan, tindakan, 
kejadian, peristiwa 
yang dapat 
menumbuhkanperilaku 
yang termuat di KI 
memberi dan 
meminta informasi 
terkait 
keadaan/tindakan/ 
kegiatan/kejadian 
yang 
dilakukan/terjadi di 
waktu lampau yang 
merujuk waktu 
terjadinya dan 
kesudahannya 
3.6.3 Membedakan 
struktur teks dan 
unsur kebahasaan 
beberapa teks 
interaksi 
transaksional lisan 
dan tulis yang 
melibatkan tindakan      
memberi dan 
meminta informasi 
terkait 
keadaan/tindakan/ 
kegiatan/kejadian 
yang 
dilakukan/terjadi di 
waktu lampau yang 
merujuk waktu 
terjadinya dan 
kesudahannya, 
sesuai dengan 
konteks 
- Mencermati beberapa 
kalimat rumpang untuk 
menentukan tense yang 
tepat untuk kata kerja 
yang diberikan dalam 
kurung 
- Diberikan suatu kasus, 
peserta didik membuat 
satu teks pendek 
dengan menerapkan 
kedua tense tersebut 
- Melakukan refleksi 
tentang proses dan hasil 
belajar 
Kebuday
aan 
 Buku 
teks 
pelajara
n yang 
relevan 
 Internet 
1) Proyek, 
pengamatan
, 
wawancara’ 
2) 
Portofolio  
3) Produk,  
4) unjuk 
kerja 
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Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran 
Alokasi 
Waktu 
Sumber 
Belajar 
Panilaian 
penggunaannya. 
4.6.1 Mencermati teks 
lisan dan tulis, 
pendek dan 
sederhana, yang 
melibatkan tindakan 
memberi dan 
meminta informasi 
terkait 
keadaan/tindakan/ 
kegiatan/kejadian 
yang 
dilakukan/terjadi di 
waktu lampau yang 
merujuk waktu 
terjadinya dan 
kesudahannya, 
dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
4.6.2 Membuat teks 
pendek dan 
sederhana, yang 
melibatkan tindakan 
memberi dan 
meminta informasi 
terkait 
keadaan/tindakan/ 
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Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran 
Alokasi 
Waktu 
Sumber 
Belajar 
Panilaian 
kegiatan/kejadian 
yang 
dilakukan/terjadi di 
waktu lampau yang 
merujuk waktu 
terjadinya dan 
kesudahannya, 
dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
4.6.3 Mendemonstrasikan 
teks lisan dan tulis, 
pendek dan 
sederhana, yang 
melibatkan tindakan 
memberi dan 
meminta informasi 
terkait 
keadaan/tindakan/ 
kegiatan/kejadian 
yang 
dilakukan/terjadi di 
waktu lampau yang 
merujuk waktu 
terjadinya dan 
kesudahannya, 
dengan 
memperhatikan 
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Kompetensi Dasar Materi Pembelajaran Indikator Kegiatan Pembelajaran 
Alokasi 
Waktu 
Sumber 
Belajar 
Panilaian 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
 
 
 
 
 
 
 
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
 
 
 
 
 
 
 
 
 
 
Appendix 7 
The Scoring Rubric of Writing 
Ability Test  
  
Writing Scoring Rubric 
Aspect Score Level Criteria 
Content  30-27 EXCELLENT 
TO VERY 
GOOD 
 Knowledgeable 
 Substantive 
 Thorough development of thesis 
 Relevant to assigned topic 
 26-22 GOOD TO 
AVERAGE 
 Some knowledge of subject 
 Adequate range 
 Limited development of thesis 
 Mostly relevant to topic, but lacks 
detail  
 21-17 FAIR TO POOR  Limited knowledge of subject 
 Little substance 
 Inadequate development of topic 
 16-13 VERY POOR  Does not show knowledge of subject 
 Non-substantive 
 Not pertinent 
 OR not enough to evaluate 
Organization 20-18 EXCELLENT 
TO VERY 
GOOD 
 Fluent expression 
 Ideas clearly stated/supported 
 Succinct 
 Well organized 
 Logical sequencing 
 Cohesive 
 17-14 GOOD TO 
AVERAGE 
 Somewhat choppy 
 Loosely organized ideas but main 
ideas stand out 
 Limited support 
 Logical but incomplete sequencing 
 13-10 FAIR TO POOR  Non-fluent 
 Ideas confused or disconnected 
 Lacks logical sequencing and 
development 
 9-7 VERY POOR  Does not communicate 
 No organization 
 OR not enough to evaluate 
Vocabulary 20-18 EXCELLENT 
TO VERY 
GOOD 
 Sophisticated range 
 Effective word/idiom choice and 
usage 
 Word form mastery 
 Appropriate register 
 17-14 GOOD TO 
AVERAGE 
 Adequate range 
 Occasional errors of word/idiom form, 
choice, usage but meaning not 
obscured 
 13-10 FAIR TO POOR  Limited range  
 Frequent errors of word/idiom form, 
choice, usage 
 Meaning confused or obscured 
 9-7 VERY POOR  Essentially translation 
 Little knowledge of English 
vocabulary, idioms, word form 
 OR not enough to evaluate 
Language Use 25-22 EXCELLENT 
TO VERY 
GOOD 
 Effective complex constructions 
 View errors of agreement, tense, 
number, word order/function, articles, 
pronouns, prepositions 
  
 21-18 GOOD TO 
AVERAGE 
 Effective but simple constructions 
 Minor problems in complex 
constructions 
 Several errors of agreement, tense, 
number, word order/function, articles, 
pronouns, preposition but meaning 
seldom obscured 
 17-11 FAIR TO POOR  Major problems in simple/complex 
construction 
 Frequent errors of negation, 
agreement, tense, number, word 
order/function, articles, pronouns, 
prepositions and /or fragments, run-
ons, deletions 
 Meaning coonfused or obscured 
 10-5 VERY POOR  Virtually no mastery of sentence 
construction rules 
 Dominated by errors 
 Does not communicate 
 OR not enough to evaluate 
Mechanics  5 EXCELLENT 
TO VERY 
GOOD 
 Demonstrates mastery of conventions 
 View errors of spelling, punctuation, 
capitalization, paragraphing 
 4 GOOD TO 
AVERAGE 
 Occasional errors of spelling, 
punctuation, capitalization, 
paragraphing but meaning not 
obscured 
 3 FAIR TO POOR  Frequent errors of spelling, 
punctuation, capitalization, 
paragraphing 
 Pure hand writing 
 Meaning confused or obscured 
 2 VERY POOR  No mastery of conventions 
 Dominated by errors of spelling, 
punctuation, capitalization, 
paragraphing 
 Hand writing illegible  
 OR not enough to evaluate 
Adopted from Weigle, (2002). 
 
  
  
  
  
  
  
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 9 
The Final Score of Wiriting 
Ability Test 
  
  
Students’ Final Score of Writing Ability Test 
No Students Rater 1 Rater 2 Total Score 
1 Student 1 46 44 45 
2 Student 2 48 52 50 
3 Student 3 61 61 61 
4 Student 4 46 44 45 
5 Student 5 66 70 68 
6 Student 6 56 56 56 
7 Student 7 61 63 62 
8 Student 8 65 63 64 
9 Student 9 48 52 50 
10 Student 10 66 60 63 
11 Student 11 41 39 40 
12 Student 12 71 69 70 
13 Student 13 47 45 46 
14 Student 14 76 74 75 
15 Student 15 54 54 54 
16 Student 16 51 47 49 
17 Student 17 66 60 63 
18 Student 18 66 70 68 
19 Student 19 61 61 61 
20 Student 20 84 88 86 
21 Student 21 70 64 67 
22 Student 22 60 54 57 
23 Student 23 64 70 67 
24 Student 24 56 50 53 
25 Student 25 59 53 56 
26 Student 26 61 57 59 
27 Student 27 67 69 68 
28 Student 28 61 57 59 
29 Student 29 61 63 62 
30 Student 30 66 66 66 
31 Student 31 34 34 34 
32 Student 32 76 76 76 
33 Student 33 54 54 54 
34 Student 34 44 46 45 
35 Student 35 59 53 56 
36 Student 36 60 54 57 
37 Student 37 69 65 67 
38 Student 38 78 72 75 
39 Student 39 60 58 59 
40 Student 40 74 74 74 
41 Student 41 74 78 76 
42 Student 42 60 58 59 
  
43 Student 43 52 54 53 
44 Student 44 64 60 62 
45 Student 45 65 63 64 
46 Student 46 61 53 57 
47 Student 47 61 55 58 
48 Student 48 79 65 72 
49 Student 49 58 60 59 
  Total Score 2947 
  Mean Score 60,14285714 
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